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ABSTRACT: This study aimed to explore the impact of conflict characteristics on educational outcomes, focusing on how conflict frequency, 

conflict nature, and conflict timing influence learning, motivation, teaching effectiveness, and relationships. The objective was to understand 

how conflicts in school settings shape the educational experience. The sample consisted of 120 participants, with 45.83% female and 54.17% 

male, and a majority of students (93.33%) compared to teachers/admin (6.67%). Descriptive analysis showed that conflicts occurred most 

frequently during middle and high school, a period linked to adolescence, when emotional development and sensitivity to fairness often make 

conflicts more intense. Regression results indicated that conflict frequency significantly reduced learning outcomes, while conflicts during 

secondary school and bachelor studies strongly affected student motivation. Unfair treatment emerged as a key factor influencing negative 

relationship outcomes. No significant predictors were found for teaching outcomes, likely influenced by the small number of teacher 

participants. The study highlights the importance of addressing conflict characteristics and timing in educational settings to foster a more 

supportive learning environment. 

 

KEYWORDS: Conflict in education, Learning outcomes, Motivation, Conflict timing, Conflict nature, Conflict frequency, Teacher–student 
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1. INTRODUCTION 

During my secondary school years, I witnessed a conflict between students and a teacher known for enforcing very strict rules and frequent 

punishments. Over time, tensions grew as students began to feel the environment was unfair and overly harsh. The conflict escalated when parents 

became involved, leading to tense meetings with school administrators and strained relationships between students and teachers. 

Conflicts between students and teachers are a common part of school life. Sellman (2011) highlights how such conflicts can escalate when not 

managed well, and how peer mediation can help address tensions in schools. 

Conflict is a common part of school life. It can arise between students, between students and teachers, or among school staff (Deutsch, 

1973). While some conflict is natural and even healthy when managed well, unresolved or poorly handled conflict can negatively impact the 

learning environment (Rahim, 2002). Students experiencing frequent or severe conflict may lose motivation and engagement, while teachers 

dealing with conflict may find it harder to maintain effective teaching and positive relationships (Bickmore, 2002; Van Petegem et al., 2005). 

Recent studies confirm that teacher–student conflicts continue to significantly influence academic motivation and classroom climate (Fang, 2021; 

Chen et al., 2024; Peng et al., 2025). 

Researchers have identified several key causes of conflict in schools. Miscommunication and misunderstanding are common triggers 

(Deutsch, 1973), as are perceptions of unfair treatment (Tyler & Blader, 2003). Disrespect or rudeness can also quickly damage classroom climate 

(Sava, 2002). Importantly, adolescence is a period where conflicts often peak, due to emotional and social changes during this developmental stage 

(Laursen et al., 1998). Furthermore, teacher emotional intelligence has been shown to play a key role in managing classroom conflicts effectively 

(Bickmore, 2024). 

The effects of conflict are wide-ranging. For students, conflict can lower academic achievement and reduce motivation (Gregory & 

Weinstein, 2008). For teachers, it can decrease job satisfaction and teaching quality (Van Petegem et al., 2005). The timing and type of conflict 

may influence how serious these impacts are. Additionally, Wang et al. (2023) highlight that both teacher–student support and conflict levels 

directly affect student learning motivation. 

This study aims to explore how conflict frequency, conflict nature, and the timing of conflict affect educational outcomes, including 

learning, motivation, teaching effectiveness, and relationships. Using a survey-based approach, this research will help deepen understanding of 

how school conflict shapes the educational experience and offer insights for improving conflict management in schools. 

 

  

https://jsshrs.ep-journals.org/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.65150/EP-jsshrs/V2E5/2026-05


J. Soc. Sci. Hum. Res. Stud. 02(05)2026, PP-536-548, DOI: 10.65150/EP-jsshrs/V2E5/2026-05 

                https://creativecommons.org/licenses/by/4.0/License: This is an open access article under the CC BY 4.0 license:  

Corresponding Author: Uwimbabazi Deborah                                                                                                        Page 537 | 548 

2. REVIEW OF LITERATURE AND DEVELOPMENT OF HYPOTHESIS  

2.1 Introduction to Conflict in Educational Settings 

Conflicts are a natural part of human interactions and are common in educational settings. They can occur between students, between students and 

teachers, and among teachers and staff (Deutsch, 1973). Research shows that conflict can influence students’ learning and motivation, and it can 

also affect teachers’ ability to teach and their relationships with students and colleagues (Rahim, 2002). Understanding the types and timing of 

conflicts, and their effects, is important for creating better learning environments. 

2.2 Key Types of Conflict in Education 

Different types of conflict can have different impacts. Miscommunication and misunderstanding are common causes of conflict in schools (Deutsch, 

1973). When students and teachers do not communicate clearly or interpret messages differently, conflicts can arise. 

Another key source of conflict is unfair treatment or perceived injustice. When students feel that they are being treated unfairly by teachers or 

peers, it can lead to resentment and behavioral issues (Tyler & Blader, 2003). Disrespect or rudeness is also a common cause of conflict in 

classrooms (Sava, 2002), which can disrupt classroom dynamics and harm relationships. 

The timing of conflict may also play a role in its impact. Research suggests that adolescence is a period when conflicts are more frequent and more 

intense, due to the emotional and social changes students experience during this stage (Laursen et al., 1998). More recent work by Chen et al. 

(2024) and Peng et al. (2025) confirms that positive teacher–student relationships play a key role in reducing conflict and supporting learning 

motivation. 

2.3 Impacts of Conflict on Educational Outcomes 

Studies have shown that conflict can negatively affect educational outcomes. Conflicts in the classroom can lower students' motivation and hinder 

learning (Bickmore, 2002; Gregory & Weinstein, 2008). Repeated exposure to conflict may also reduce engagement and increase dropout risks 

(Gregory et al., 2010). For teachers, conflict with students or colleagues can reduce job satisfaction and teaching effectiveness (Van Petegem et 

al., 2005). A recent study by Wang et al. (2023) highlights that both teacher–student support and conflict levels directly impact student learning 

motivation. 

The nature of the conflict matters. For example, unfair treatment has been linked to lower student engagement (Gregory & Weinstein, 2008), while 

miscommunication may cause misunderstandings that interfere with both teaching and learning. Teacher emotional intelligence also influences 

how conflicts are managed, which in turn affects classroom climate (Bickmore, 2024). 

2.4 Development of Hypothesis 

• Conflicts in educational settings significantly influence educational outcomes, including learning, motivation, teaching effectiveness, 

and relationships. 

• The nature of the conflict (miscommunication, unfair treatment, disrespect) and the timing of the conflict (school level) have measurable 

impacts on these outcomes. 

• Demographic factors, such as gender and role (student vs. teacher), may also moderate the impact of conflicts on educational outcomes. 

 

3. DATA AND METHODOLOGY  

3.1 Survey Design and Sample Composition 

Primary data for this study were collected through a structured survey designed to explore the occurrence and handling of student-teacher conflicts 

in educational settings. Survey-based research provides valuable insights into personal experiences and perceptions, which are often difficult to 

capture through other means (Baker & Mukherjee, 2007). Unlike targeted studies focusing on a particular educational level or stakeholder group, 

this study adopted an inclusive approach. The survey was distributed across various student and educator populations without pre-screening, 

ensuring broad representation. 

A total of 126 respondents participated in the survey which only 120 were found to be valid. Data were collected using a bilingual approach: the 

questionnaire was administered in English, followed by a French version for greater accessibility. This single, cross-sectional design facilitated 

capturing responses during a single time frame, ensuring consistency in the contextual relevance of the data, which offered insights into experiences 

with conflict across different educational contexts. 

3.2 Survey Instrument 

The survey instrument comprised 16 structured questions organized into five key sections: demographics, conflict experience, impacts, handling 

of conflict, and suggestions for improvement. 

 Section 1: Demographics captured basic participant information, including age, gender, and role within the educational environment 

(student, teacher, administrator, or former student), using multiple-choice questions. 

 Section 2: Conflict Experience assessed the frequency, timing, and nature of conflicts experienced with students, teachers, or 

administrators. Respondents indicated when the conflicts occurred (educational stage), how often they happened, and their specific 

characteristics through multiple-choice and "check all that apply" formats. 

 Section 3: Impacts examined the effects of these conflicts on learning, motivation, teaching efficacy, and relationships with others in 

the educational community. This section used simple yes/no and multiple-choice questions to capture the subjective impact of conflict 

experiences. 

 Section 4: Handling of Conflict explored how conflicts were addressed, the respondents’ comfort level in speaking up about 

disagreements, and their perceptions of the effectiveness of conflict resolution processes within their educational institutions. 

 Section 5: Suggestions and Comments provided respondents with the opportunity to suggest improvements for reducing conflict and 

to share any additional comments regarding student-teacher communication and conflict dynamics. Open-ended questions were 

employed in this section to allow for richer qualitative input. 
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The survey's design aimed to capture nuanced psychological insights into financial decision-making, utilizing a mix of closed-ended questions that 

probe various aspects of investor behavior. 

Table 1 presents an overview of the demographic composition of the participants and summarizes key findings related to conflict experiences, 

impacts, resolution approaches, and suggestions for improvement. This descriptive analysis establishes the foundation for understanding patterns 

in student-teacher conflict and informs potential strategies for fostering more effective communication and conflict resolution in educational 

contexts. 

 

    Table 1: Sample Overview and Key Findings 

Total  

Count 120     

Percent (%) 100     

 

Age Under 20 20~30 31~40 Above 40 

Count 6 72 35 7 

Percent (%) 5 60 29.17 5.83 

 

Gender Male Female 

Count 65 55 

Percent (%) 54.17 45.83 

 

Role in the survey High school student University student No longer a student 
Teacher/Lecturer/ 

Administrator 

Count 3 76 33 8 

Percent (%) 2.50 63.33 27.50 6.66 

 

Conflict occurrence 
Students Teachers 

Conflict No conflict Conflict No conflict 

Count 83 29 7 1 

Percent (%) 74.11 25.89 87.50 12.50 

 

Conflict frequency 

(Students) 
0 times 

Less than 2 

times 

Less than 5 

times 
5~10times 

More than 10 

times 

Conflicts almost 

every year 

Count 29 44 27 7 1 4 

Percent (%) 25.89 39.29 24.11 6.25 0.89 3.57 

 

Conflict frequency 

(Teachers) 
0 times 

Less than 2 

times 

Less than 5 

times 
5~10times 

More than 10 

times 

Conflicts   almost  

every year 

Count 1 2 4 1 0 0 

Percent (%) 12.50 25.00 50.00 12.50 0 0 

 

Conflict timing 
Elementary 

school 

Middle and 

high school 
Bachelor Masters PhD No occurrence 

Count 17 55 35 13 2 30 

Percent (%) 11.11 35.95 22.88 8.5 1.31 20.26 

 

Conflict Nature Count Percentage (%) 

Miscommunication, misunderstanding 71 33.49 

Unfair treatment, injustice 47 22.17 

Disrespect or rudeness (lack of discipline) 22 10.38 
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Coming to school late or being absent 14 6.60 

Academic pressure or because of grades 13 6.13 

Bad teaching style or Classroom management issues 11 5.19 

Power imbalance (You felt you had no power) 9 4.25 

Cultural or language issues 8 3.77 

Academic dishonesty / Trickery 7 3.30 

Lack of motivation/Interest 6 2.83 

 

Impact on learning (Students) No Yes A little Not sure 

Count 28 34 23 17 

Percent (%) 33.93 30.36 20.54 15.18 

 

Impact on motivation (Students) No Yes A little 

Count 53 31 28 

Percent (%) 47.32 27.68 25.00 

 

Impact on teaching (Teachers) A little No Yes 

Count 3 3 2 

Percent (%) 37.50 37.50 25.00 

 

Impact on relationship (Teachers) Not sure No Yes 

Count 3 2 3 

Percent (%) 37.50 25.00 37.50 

    

Comfort _ Speak up Comfortable Afraid Sometimes Not sure 

Count 51 25 22 22 

Percent (%) 42.5 20.83 18.33 18.33 

Conflict _ Resolution 
Somewhat 

effective 
Not effective Very effective Not sure No system in place 

Count 33 27 25 20 15 

Percent (%) 27.5 22.5 20.83 16.67 12.5 

    Source: Author’s calculations. 

 

3.3 Interpretation of statistical descriptives 

A. Demographic characteristics and conflict experience 

The demographic profile of the survey participants reflects notable trends that shape the experience of conflict in educational settings. The majority 

(60%) of respondents are aged 20–30, with the 30–40 age group representing 29.17%, and only 10.83% falling outside these ranges. Gender 

distribution is relatively balanced, with males comprising 54.17% and females 45.83% of the sample. Regarding role, students dominate the sample 

(93.33%), while teachers and administrators represent 6.67%, providing insight primarily from the learner perspective. 

The analysis of conflict experience highlights not only how common such conflicts are, but also how strongly they are perceived to affect learning, 

motivation, teaching, and relationships. Overall, 74.11% of students and 87.5% of teachers/admin reported having experienced conflict, 

underscoring the widespread nature of interpersonal issues in educational contexts. Conflict frequency further indicates that while 39.29% of 

students encountered conflict less than twice, a substantial portion (25%) faced it more than two times, with 3.57% experiencing conflicts almost 

every year. Among teachers/admin, the majority (50%) reported encountering conflict less than five times, yet 12.5% indicated more frequent 

occurrences. 

The impact of conflicts on students is notable, with 30.36% reporting that their learning was negatively affected, and 47.32% experiencing a 

reduction in motivation. For teachers/admin, 25% acknowledged that conflict impaired their ability to teach effectively, while 37.5% reported a 

deterioration in relationships with students or colleagues. Importantly, both groups reflected a degree of uncertainty regarding the extent of conflict 

impact, illustrating the complex and sometimes ambiguous effects of interpersonal tensions in educational environments. 
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B. Conflict nature trends 

The analysis of conflict nature shows clear patterns in the types of problems that cause tensions in educational settings. The most common type of 

conflict was related to miscommunication and misunderstanding (33.49%). This was followed by unfair treatment and injustice (22.17%), and 

disrespect or rudeness (10.38%). Other important causes included problems with attendance (6.60%) and academic pressure (6.13%). These results 

suggest that many conflicts happen because of problems in communication and how people are treated, rather than from official school rules or 

systems. The fact that unfair treatment and disrespect are among the top causes shows how important it is to create a fair and respectful school 

environment. 

C. Impact differences between students and teachers 

The results show that conflict affects students and teachers/admin in different ways. For students, conflict mostly affects their learning and 

motivation. About one-third of students said that conflict had a negative impact on their learning, and almost half said it reduced their motivation. 

For teachers and administrators, the effects were more about their work and relationships. One-fourth of them said that conflict made it harder to 

teach effectively, and over one-third said it harmed their relationships with students or colleagues. These differences suggest that conflict has a 

strong personal effect on students, while for teachers and administrators, it mainly affects their work and how they interact with others. 

D. Timing of conflicts: A peak during adolescence 

The analysis of when conflicts occurred shows that they happen most often during middle and high school. Almost half of the participants (45.83%) 

reported conflicts during this period, which is commonly linked to adolescence. This stage of life is known for emotional changes, identity 

development, and increasing sensitivity to fairness and respect, which may explain why conflicts are more frequent. The next most common time 

was during bachelor studies (29.17%), when academic and social pressures can also create tensions. A smaller number of participants reported 

conflicts in elementary school (14.17%), master’s programs (10.83%), or PhD studies (1.67%). Notably, 25% of participants indicated they had 

not experienced conflicts, showing that while conflict is widespread, it is not universal. These results suggest that adolescence is a key period for 

conflict development in educational settings, and special attention may be needed to support students during this time. 

3.4 Econometric model (Regression) 

To analyze the relationship between conflict experience and its impacts in educational settings, this study employed a regression model. The model 

tested how conflict frequency, key conflict nature variables (miscommunication, unfair treatment, and disrespect), and conflict timing influence 

outcomes such as learning, motivation, teaching effectiveness, and relationships. It also examined the role of demographic factors such as gender 

and role (student or teacher/admin) in shaping these effects. 

The use of an econometric model provides a structured way to quantify relationships between these variables and ensure that results are statistically 

validated. Key outputs from the model include: 

• P-value: Indicates the statistical significance of each variable's effect. 

• ANOVA (Omnibus Test of Model Coefficients): Measures the overall fit of the model. A significant result (P-value < 0.05) suggests 

the model explains a meaningful portion of the variance in the dependent variable. 

• Nagelkerke R-Square: Shows how much of the variability in each outcome is explained by the independent variables, providing an 

overall measure of the model’s strength. 

Using this approach allowed the study to identify clear and measurable links between conflict characteristics, demographic factors, and educational 

outcomes. The model highlights which types of conflict and which school stages are most associated with negative impacts on learning, motivation, 

teaching, and relationships. 

3.5. Data Organization for the Regression Model 

The regression model was designed to examine the relationship between conflict characteristics and their impacts on educational outcomes. Four 

dependent variables were used: impact on learning, motivation, teaching effectiveness, and relationships, each measured through survey responses 

and converted into binary form for analysis (0 = No/A little/Not sure, 1 = Yes). 

The independent variables included conflict frequency, coded as an ordinal variable, and conflict nature, represented by three dummy variables 

corresponding to the most common types of conflict: miscommunication or misunderstanding, unfair treatment or injustice, and disrespect or 

rudeness. Conflict timing was also included in the model as a set of dummy variables indicating whether the participant experienced conflicts 

during elementary school, secondary school, or bachelor studies (with "never experienced conflict" serving as the reference category). 

Additionally, demographic variables included gender and role (student or teacher/admin). 

This organization allowed the model to capture both the direct effects of conflict characteristics and the moderating role of conflict timing and 

participant demographics, providing a structured understanding of how conflict influences educational outcomes. 

All regression analyses were performed using SPSS. Binary logistic regression was used to examine the effects of conflict characteristics and 

demographic factors on each outcome, with a significance level set at p < 0.05. 

The following are the results obtained from the regression model. 

 

A. Learning Impact vs. Conflict Frequency & Timing 

                                               Table 2: Regression Analysis — Impact on Learning 

Regression Statistics 

-2 Log likelihood 128.282 

Nagelkerke R Square 0.216 

Observations 120 

 

https://doi.org/10.65150/EP-jsshrs/V2E5/2026-05
https://creativecommons.org/licenses/by/4.0/


J. Soc. Sci. Hum. Res. Stud. 02(05)2026, PP-536-548, DOI: 10.65150/EP-jsshrs/V2E5/2026-05 

                https://creativecommons.org/licenses/by/4.0/License: This is an open access article under the CC BY 4.0 license:  

Corresponding Author: Uwimbabazi Deborah                                                                                                        Page 541 | 548 

ANOVA 

df Chi-square Significance 

Regression 9 19.981 

 

Predictor Coef. Std. Error Wald p-value Exp(B) 

Intercept -0.024 0.97 0.001 0.98 0.976 

ConflictFrequency -0.748 0.351 4.555 0.033 0.473 

Timing_Elementary -2.295 1.108 4.29 0.038 0.101 

Conflict_UnfairTreatment 0.826 0.477 2.999 0.083 2.284 

Key Results: 

• R-Square = 0.216: This means that about 21.6% of the variation in in learning impact is explained by the model. 

• Significance predictors: ConflictFrequency (negative), Timing_Elementary (negative), Conflict_UnfairTreatment (marginal 

positive). 

 

Summary: Frequent conflict and early timing (elementary) strongly reduce learning outcomes. Unfair treatment marginally increases the negative 

impact. 

B. Impact on Motivation vs Conflict Timing 

                                          Table 3: Regression Analysis — Impact on Motivation 

Regression Statistics 

-2 Log likelihood 118.438 

Nagelkerke R Square 0.266 

Observations 120 

 

ANOVA 

df Chi-square Significance 

Regression 9 24.620 

 

Predictor Coef. Std. Error Wald p-value Exp(B) 

Timing_Bachelor 2.241 0.635 12.448 0 9.406 

Timing_Secondary 1.042 0.54 3.724 0.054 2.835 

Timing_Elementary -2.156 1.18 3.339 0.068 0.116 

                      Key Results: 

• R-Square = 0.266: About 26.6% of the variation in motivation is explained by the model. 

• Model significance p = 0.003: The model is statistically significant. 

• Significant predictors: Timing_Bachelor (positive), Timing_Secondary (positive), Timing_Elementary (marginal negative). 

 

Summary: Conflicts during bachelor's and secondary school significantly increase loss of motivation, while early conflicts may have less impact. 

C. Teaching Impact vs. Conflict Characteristics 

                                              Table 4: Regression Analysis — Impact on Teaching 

Regression Statistics 

-2 Log likelihood 110.304 

Nagelkerke R Square 0.090 

Observations 120 

 

ANOVA 

df Chi-square Significance 

Regression 9 6.967 

Key Results: 

• R-Square = 0.090: Low explanatory power. 

• Model not significant (p = 0.641). 
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Summary: No significant predictors were found for impact on teaching. Conflict variables did not explain variance in teaching effectiveness. It 

should be noted that the teacher/admin sample size was very small, which may limit the model’s ability to detect significant effects on teaching 

outcomes. 

D. Relationship Impact vs. Conflict Nature and Timing 

                                                  Table 5: Regression Analysis — Impact on Relationships 

Regression Statistics 

-2 Log likelihood 111.892 

Nagelkerke R Square 0.191 

Observations 120 

 

ANOVA 

df Chi-square Significance 

Regression 9 16.067 

 

Predictor Coef. Std. Error Wald p-value Exp(B) 

Conflict_UnfairTreatment -1.66 0.623 7.085 0.008 0.19 

Timing_Secondary 1.202 0.54 4.953 0.026 3.327 

Timing_Bachelor 1.007 0.588 2.93 0.087 2.737 

                      Key Results: 

• R-Square = 0.191: About 26.6% of the variation in relationships impact is explained by the model. 

• Model marginally significant (p = 0.065). 

• Significant predictors: Conflict_UnfairTreatment (negative), Timing_Secondary (positive), Timing_Bachelor (marginal 

positive). 

 

Summary: Unfair treatment strongly worsens relationships, and conflicts in the secondary and bachelor stages tend to harm relationships more. 

3.6 Summary of results 

Table 6 summarizes the key regression findings. Conflict frequency, certain conflict types, and timing significantly or marginally impacted learning, 

motivation, and relationships. No significant predictors were found for teaching outcomes. 

 

   Table 6: Key Results of the Regression Analyses on Educational Outcomes 

Outcome Significant Predictors Direction of Effect p-value Exp(B) 

Impact on Learning 

ConflictFrequency Negative 0.033 0.473 

Timing_Elementary Negative 0.038 0.101 

(Conflict_UnfairTreatment — marginal) Positive 0.083 2.284 

Impact on Motivation 

Timing_Bachelor Positive 0 9.406 

Timing_Secondary Positive 0.054 2.835 

(Timing_Elementary — marginal) Negative 0.068 0.116 

Impact on Teaching — (No significant predictors found) — — — 

Impact on Relationship 

Conflict_UnfairTreatment Negative 0.008 0.19 

Timing_Secondary Positive 0.026 3.327 

(Timing_Bachelor — marginal) Positive 0.087 2.737 

Predictors with p < 0.10 are reported as marginally significant 

 Exp(B) indicates the direction and strength of association. 

 

The results show that conflict frequency, nature, and timing influence key educational outcomes. Frequent conflicts and those occurring during 

secondary and bachelor stages were linked to stronger negative impacts on motivation and relationships. Unfair treatment emerged as a particularly 

harmful factor for relationships. No significant predictors were found for teaching outcomes, likely due to the small number of teacher responses. 

These insights underscore the need to address both the occurrence and management of conflicts to foster more supportive learning environments. 

 

4. CONCLUSIONS AND RECOMMENDATIONS 

4.1 Conclusion 

The objective of this study was to understand how conflict in educational settings affects learning, motivation, teaching effectiveness, and 

relationships. The sample included 120 participants, with 45.83% female and 54.17% male, and a majority of students (93.33%) compared to 
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teachers/admin (6.67%). Descriptive statistics showed that conflicts were most frequently reported during middle and high school, a period 

commonly associated with adolescent development. 

Regression analysis revealed that conflict frequency had a significant negative impact on learning, confirming that more frequent conflict reduces 

students' ability to learn effectively. Conflict timing also influenced outcomes, with conflicts during secondary school and bachelor studies 

significantly increasing the likelihood of reduced motivation. For relationships, unfair treatment emerged as a strong predictor of relationship 

deterioration. However, no significant predictors were found for teaching effectiveness, suggesting that other factors may play a larger role in 

shaping this outcome. Additionally, the small number of teacher/admin participants may have limited the model’s ability to fully capture teaching-

related effects. 

Despite the relatively small sample and the dominance of student responses, these findings provide useful insights into the relationship between 

conflict characteristics and educational outcomes. The results highlight the importance of addressing both the timing and nature of conflicts in 

schools to improve learning environments. Future research with larger and more balanced samples could further explore these relationships and 

help develop targeted interventions for effective conflict management in educational settings. 

As with any study, some limitations should be acknowledged. The sample size was small and mostly consisted of students, which may limit the 

generalizability of the findings. Future research should involve more diverse participants and explore additional variables to gain a deeper 

understanding of how conflicts affect educational outcomes over time. 

4.2 Recommendations 

At the end of the survey, participants were asked to suggest ideas for reducing conflict and improving communication in their institutions. The 

majority of responses emphasized the importance of open and transparent communication between students, teachers, and administrators. Many 

participants called for fostering active listening and ensuring that all parties feel heard and respected. 

Another common theme was the need for conflict resolution training for both students and teachers. Suggestions included teaching practical skills 

in managing disagreements and promoting empathy. Participants also highlighted the value of building stronger relationships based on mutual 

respect and understanding, suggesting that a positive school climate can help prevent conflicts from escalating. 

Some responses pointed to the importance of having clear policies and reporting systems that allow conflicts to be addressed fairly and transparently. 

A few participants stressed the need to empower student voice, ensuring that students can express concerns without fear of reprisal. 

Overall, the feedback suggests that addressing conflict in schools requires a multi-level approach: promoting effective communication, building 

relational skills, training in conflict resolution, and creating institutional structures that support fairness and dialogue. These recommendations 

align well with the study’s findings and offer actionable paths for improving the educational environment. 
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